
 

 

 

 

Syllabus overview: 

Analysis of the old and improved version of the 
Agroforestry module syllabuses taught at the 
four Forestry Facul�es (UB, UFS, UoM, UNIOS) 

 

 
Prof. Slobodanka An�ć 

 

 

 

 

 

 

 

 

Educa�on Forum 

2023 

 



 

 

 

 

General comments for all modules 

 

- The most (some�mes the only) changes in the new syllabuses are in the domain of teaching 
content (some content is added or removed), and in the domain of literature.  

- Difficul�es in formula�ng goals and outcomes are typical for most analyzed curricula 
- The “Teaching methods” sec�on is not writen in an appropriate way in some syllabuses.  
- The alignment of all elements of the teaching process should be improved in all syllabuses. 

For example, if the goal is "applica�on of knowledge", this must be visible in the outcomes, 
teaching methods and assessment method.  

- In several syllabuses, numerous well and clearly formulated outcomes are planned, but the 
teaching/learning methods and assessment methods are very tradi�onal (lectures and 
term papers). 

- However, there are no essen�al changes either in the domain of teaching or learning, or in 
the domain of assessment. In fact, there are no changes in the quality of teaching and 
learning between the two versions of the syllabus. 

  



 

1.  Agroforestry Systems UB 
 
Changes in syllabuses  

 

 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not 
the content, literature, adequacy of goals and the like. 

 

- Objectives and outcomes have not been changed in the new version of the syllabus.  
- However, both require improvement.  
- The outcomes must be formulated as measurable indicators of the achievement of the 

educational goal. If the goal is "...enable students to acquire knowledge..." in the 
outcomes, it must be visible how it will be measured or recognized that someone has 
acquired knowledge.  

- A useful help for teachers in formulating the outcomes is usual beginning of the outcome 
phrase: At the end of this course, students should be able to: ... 

- If the goal is "acquire knowledge", the corresponding outcomes could be, for example: 
Students should be able to: demonstrate knowledge of ...; demonstrate understanding of 
basic concepts of ...; ...define, compare and contrast concepts, or procedures, or...  

- In the section with outcomes, two outcomes are formulated in one sentence, and they 
should (since outcomes are verifiable and measurable statements) be separated. Teachers 
can formulate one or more outcomes. The number of outcomes should correspond to the 
number of relevant ways to check whether the goal has been achieved.   

- The wording of the outcome that students will show "full ability to apply knowledge..." 
does not correspond to the statements in the objec�ve part. Changes can go in two 
direc�ons: Either "applica�on of knowledge" should be visible in the objec�ves sec�on, or 
the statement in the outcome sec�on should only have indicators of understanding of the 
acquired knowledge. Taking into account the informa�on provided in the sec�on on 
teaching methods and teaching content, in which prac�cal ac�vi�es of students are 
foreseen, then there is jus�fica�on to specify the objec�ve of the course by adding 
"applica�on of knowledge". 

- The outcome of "preparation for doctoral studies" is not precise enough to be measured 
and verified. Doctoral studies require different competencies, it is not clear in which 
competency and how this subject is incorporated. Whether the ability to work on sources, 
to solve problems, to carry out simple research and the like. When the contribution to 
doctoral studies is specified, it should also be visible in the goal section. 



- The teaching methods section has been changed and more elaborated. It is clear that 
resolving case studies is main teaching/learning method for “applying knowledge” goal.  

-  However, the statements did not specify what the students will do in field trip and what 
goal or outcome these students’ activities could contribute to.  

- The assessment model has not been changed in new version. It is planned that students' 
practical works before the exam carry slightly more than half of the points. If they are 
engaged in meaningful relevant activities, there are greater chances that the outcomes 
(preparation for doctoral studies and applying of knowledge) will be realized. 

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 

o Are the outcomes linked to the objec�ves? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, teaching/learning methods, 
evalua�on of student learning a�er and during the teaching process? Assessment 
of general alignment (alignment) gives the opportunity to locate "problems", weak 
points of the syllabus that require further refinement. 

 

 

 



  



Modul 2. Forest ameliora�on UB 

Changes in syllabuses  

 

 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not 
the content, literature, adequacy of goals and the like. 

 

- The objec�ves have not been fundamentally changed in the new version.  
- There are changes in the “Content” sec�on, but no essen�al changes in the domain of 

teaching and learning. 
- The “Outcome” sec�on has not been changed in the new version. Sentences describing the 

outcome are not formulated in appropriate way. Outcomes should be formulated as 
measurable indicators of educa�onal goal achievement. Outcomes should describe the 
behavior of students at the end of the teaching/learning process in which we can see and 
measure whether there are teaching/learning effects. Outcomes should not describe 
process as it is done in this version of syllabus ("Training for independent observa�on, 
planning and maintenance of biological facili�es").  

- If the goal is to "... introduce students with..." in the outcome part, there should be 
statements that express how it will be measured, that is, to recognize that someone has 
acquired knowledge. For example: Students should be able to: demonstrate knowledge 
of…; demonstrate understanding of basic concepts of ...; ...define, compare and contrast 
concepts, or procedures, or... Therefore, if the goal is to "introduce" students with the 
basics of some content, the outcomes must be recognized through the measurable 
behaviors of students that they know and understand basic concepts, procedures, 
principles, laws, etc. 

- A useful aid for formula�ng an outcome is a common phrase to start an "outcome 
sentence": At the end of this course, students should be able to: … 

- Teaching methods have not been changed in the new version. There are several types of 
teaching: lectures, prac�cal work, exercises. The statements did not specify what the 
students will do in practical work and exercise, and what goal or outcome these students’ 
activities could contribute to.  For effec�ve teaching and learning, it is necessary for 
students to engage in relevant and meaningful ac�vi�es related to the objec�ves of the 
course. 

- The key principle in formula�ng teaching methods is to explain student ac�vi�es and to 
align these learning ac�vi�es with goals and outcomes. It is not necessary to men�on the 



evalua�on criteria ("... through the prepara�on of seminar papers, they show personal 
ini�a�ve in solving problems in this area..."). 

- The assessment sec�on has not been changed in the new version. Various student ac�vi�es 
are planned during the course. Students' ac�vi�es before the exam carry more than half of 
all points. 

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 

o Are the outcomes linked to the goals? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

  



Modul 3. Trade and marke�ng of forest products  

Changes in syllabuses  

 
 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not 
the content, literature, adequacy of goals and the like. 

 

- In the new version of the syllabus, the objec�ves of the course have been expanded: „to 
understand terms and rela�onships…; to enable successful planning and implementa�on 
of ac�vi�es related to the marke�ng…; mastering techniques for conduc�ng market 
research; will be introduced to the concepts of bioeconomy and circular economy…; will 
be trained to use official databases…”. It would be much more precise if each goal were 
formulated in a separate sentence. This approach can facilitate the formula�on of 
appropriate outcomes. 

- Outcomes should be formulated as measurable indicators of educa�onal goal 
achievement. If the goal is "...to understand terms and rela�onships in the field of trade..." 
the outcome must show how it will be measured or recognized that someone has acquired 
knowledge.  

- A useful aid for formula�ng an outcome is a common phrase to start an "outcome 
sentence": At the end of this course, students should be able to: …” For example, for the 
goal "…to understand terms and rela�onships in the field of trade…", the corresponding 
outcomes could be: Students should be able to: demonstrate knowledge of…; demonstrate 
understanding of basic concepts of ...; ...define, compare and contrast concepts, or 
procedures, or... 

- The realiza�on of the goal "enable successful planning and implementa�on of ac�vi�es 
related to the marke�ng of these products on the market", can be measured with several 
outcomes. For example: …students will be trained to independently solve basic problems 
in the field of trade and commodity; students will master access and use of official 
databases; students will be trained in the effec�ve use of market research technique... To 
make it easier to check whether the goals have been achieved, several outcomes can be 
formulated that compositely describe the educa�onal goal related to the applica�on of 
knowledge. 

- Formula�on of outcomes should be improved. It is much more efficient if each outcome is 
formulated in separate sentence. Outcomes should describe the behavior of students at 
the end of the teaching/learning process in which we can see and measure whether there 
are teaching/learning effects. Outcomes should not describe process as it is done in this 



version of syllabus (“Acquired theore�cal and prac�cal knowledge through the 
interpreta�on of teaching content with a problem-based approach…”) 

- Teaching methods, the most important element of the syllabus, are somewhat more 
precisely worded compared to the previous version (Lectures, class discussions, 
consulta�ons, visi�ng experts, seminar work and case studies, presenta�ons and 
interac�ve work in the class). It is not clear what are the difference between “class 
discussions” and “interac�ve work in the class”? 

- In addi�on, it is posi�ve that there are a greater number of different teaching and learning 
methods, because this increases the possibility of achieving goals and outcomes. The 
ques�on arises whether, with the expected load of students (only 2 ESPB), all the planned 
work methods can be prac�ced and whether all the planned goals can be achieved? In a 
student-centered approach to teaching, �me management is very important. This means 
that we have to leave enough �me for students to be deeply involved in the tasks. If the 
�me is too short, the student will engage in fake ac�vi�es. 

- The ques�on that the teacher should constantly ask himself/herself is: "Can the chosen 
teaching/learning methods lead to the planned goals? Are students in a posi�on to prac�ce 
the skills needed to realize the goal of applying knowledge through "discussion, term 
papers and case studies"? Do these situa�ons sufficiently engage the student's capacity for 
problem solving, data selec�on and organiza�on, applica�on of research techniques, 
professional decision making, team collabora�on, and the like (all competencies required 
for successful trading and marke�ng)?” 

- Although the planned methods of teaching and learning are diverse, part of the assessment 
is quite tradi�onal (ac�vi�es during classes, seminars and exams). Case studies are not 
men�oned in the assessment as part of the pre-exam ac�vi�es, although it could be a good 
way to assess the 'applica�on of knowledge' that appears in the objec�ves. A significant 
number of points are carried by the writen and oral exam. The teacher must ask himself 
what kind of ques�ons appear in these exams; do they require the applica�on of 
knowledge? If we include "applica�on of knowledge" in the objec�ves, then it must appear 
in the assessment. If the exam ques�ons check only knowledge and understanding of basic 
concepts and procedures, students will not take seriously our inten�ons to train them for 
prac�ce and will learn in a classic way. These are all ques�ons for the teacher's reflec�ve 
prac�ce, since we have no insight into what, which tasks, make up the knowledge tes�ng 
situa�on. 

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 



o Are the outcomes linked to the goals? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

  



Modul 4. Agroforestry Systems UFS 

Changes in syllabuses  

 

 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not 
the content, literature, adequacy of goals and the like. 

 

- In the new version of the curriculum, the course objec�ves are writen in a less appropriate 
way. The statement of educa�onal objec�ves expresses only what the teacher will teach 
the students (“…to give detailed informa�on…”), but it is not clear what we expect the 
students are going to learn by the end of the course. A beter formula�on of the objec�ves 
is in the old version of the curriculum (...to improve the knowledge and skills of bachelors 
for more efficient use of land...).  

- The curriculum does not specify outcomes, so it is difficult to assess what students are 
expected to know and be able to do at the end of the course. 

- Therefore, there is a need for further specifica�on of course objec�ves.  
- This is especially obvious if several aspects of the curriculum are compared at the same 

�me: Goals, Teaching methods, Assessment and Requirements. Planned Teaching methods 
include individual work on assignments (“preparing research project reports”). Coursework 
can encompass a wide range of ac�vi�es, so it is not clear what kind of students’ ac�vi�es 
is planned.  

- - Other sec�ons (Course Descrip�on, Teaching Methods) men�on other learning 
environments (Vrazhdebna Training and Experimental Field Center in real produc�on 
condi�ons), and the "requirements" sec�on only men�ons the lecture hall. 

- The method of assessing and evalua�ng students' ac�vi�es has not changed in the new 
version of the curriculum, so we can assume that the ac�vi�es in the course have not 
changed. 

- This further means that the alignment of all teaching aspects presented in the curriculum 
should be improved. It should be clearly stated what exactly the objec�ves are in the 
domain of knowledge and what in the domain of skills, what exactly the students will know 
and what they will be able to do at the end of this course (that's why there is an Outcomes 
sec�on is very useful). It is necessary to specify the environments in which teaching and 
learning take place, teaching methods, which teaching method can ensure the realiza�on 
of which teaching/learning goal, etc. 



- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 

o Even if it is not mandatory, the teacher should formulate the outcomes for the 
subject he/she is teaching. The outcomes (one or more than one) must be linked to 
the objec�ves and must be formulated in such a way that they can be verified. An 
outcome statement usually begins with the phrase: "At the end of this course, 
students should be able to...". This can help the teacher to be precise with her/his 
expecta�ons of the teaching/learning process. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

  



Modul 5. Mediterranean ornamental plants UoM 

Changes in syllabuses  

 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not the 
content, literature, adequacy of goals and the like. 

 

- This syllabus differs the most from old version, but majority of changes were in styling 
domain. 

- Goals and outcomes are adequately defined. The changes in this sec�on in the improved 
version of the syllabus relate only to the introduc�on of agroforestry content. It is planned 
various outcomes to be realized in this course (to recognize…; apply knowledge…; suggest 
the op�mal way…; recognize the importance…; organizes maintenance of gardens). 

- „Teaching method” sec�on has several teaching methods: frontal teaching, student-
centred learning where students are given certain tasks or chapters that they need to 
know; prac�cal work where students learn about morphological characteris�cs of plant 
species; field visit of ornamental plants nurseries). The outcomes seem to be more varied 
and ambi�ous than the planned teaching methods. Most of the teaching and learning 
ac�vi�es seem to be about knowledge. The ques�on is how the student will learn to "apply 
the knowledge" 

- A significant number of points in the “Assessment” sec�on is intended for the “prac�cal 
exam”. However, it seems that it is about checking the knowledge and understanding of 
the morphological characteris�cs of plant species. The ques�on arises as to how to check 
whether students have acquired the skills foreseen in the outcomes. The term paper as a 
type of assignment that carries points in the "Assessment" sec�on, was not previously 
men�oned either in the “Teaching methods” or in the “Outcomes”. What is the purpose of 
the term paper? What is the task of the students when they work on it?  

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 

o Are the outcomes linked to the goals? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 



o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

  



Module 6. Forestry in rural areas UoM 
 

Changes in syllabuses  

 

The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not the 
content, literature, adequacy of goals and the like. 

 

- This syllabus differs the most from old version. Nevertheless, those changes are more in 
formal aspects of syllabus, not in the content.  

- The Goals and Outcomes are very well defined. The changes in this sec�on in the 
"improved version" of the syllabus relate only to the introduc�on of agroforestry content. 

- It is planned various outcomes to be realized in this course (Analyze specific problems…; 
Use knowledge…; Integrate the knowledge of related disciplines…; Apply agroforestry 
prac�ces…; Use non-�mber…; Know the produc�on methods). Most of the outcomes 
relate to the acquisi�on of some skills and competences, not just knowledge. 

- “Teaching method” sec�on has not been changed in the “improved version”. In the 
contrast to well defined goals and outcomes, the “Teaching method” sec�on has 
statements that are not precise enough (“Teaching, individual and group work of students, 
prepara�on of seminar papers, consulta�ons”). The outcomes seem to be more varied and 
ambi�ous than the planned teaching methods. 

- “Assessment” sec�on has not been changed in the “improved version”. Models for 
evalua�ng student par�cipa�on and acquired knowledge and skills are very tradi�onal 
(Two colloquiums with 20 points each, a seminar paper up to 5 points, atendance, and 
ac�vity during class up to 5 points and a final exam with 50 points). The main problem is 
that when the "Outcome" sec�on men�ons "Applica�on of knowledge", the "Assessment" 
sec�on should specify the assessment models that evaluate the students' competencies 
and skills. This means that alignment of all elements of syllabus should be improved. 

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 



o Are the outcomes linked to the goals? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  

o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

 

  



Module 7. Agroforestry UNIOS 
 
Changes in syllabuses  

 
 
The comments refer only to the psychological-pedagogical-methodical aspects of the syllabus, not the 
content, literature, adequacy of goals and the like. 

 
 

- It could be said that this syllabus has really been changed and improved because most of 
the changes relate to the inser�on, replacement and dele�on of content.  

- The improved version of syllabus has “Outcome” sec�on that previous didn’t have.  
- Although the outcome statements are very well defined, the wording of the objec�ves 

needs to be improved. The goals are not formulated in a good way. Either they say what 
the teacher will do, or they indicate the teaching content, but they do not indicate what 
we want the students to know, be able to perform, have competencies, etc. at the end of 
the course. 

- The "Teaching method" sec�on is missing in the new version of the curriculum as well as 
in the old one. This is a very significant problem because teaching/learning methods are a 
key element of the teaching process. The student will learn what he prac�ces during the 
lesson, especially when the intended outcomes include skills and prac�cal knowledge. 

- Some students’ ac�vity can be recognized through detailed assessment model. Exercises, 
term papers, reflec�ve review are planned. The most important ques�on is how the skills 
and competencies planned in the "outcome" part will be taught. 

- It is necessary for the teacher himself/herself to assess the alignment of the key elements 
of the subject presented in the syllabus by answering the following ques�ons: 

o Are the objec�ve(s) well formulated to maintain the func�on of the course in the 
development of students' professional competencies at the master's level? At what 
level do we want the students to master the subject, do they only have to know 
and understand certain knowledge or do they have to prac�cally apply the 
knowledge or do we hope that they can achieve more complex forms of knowledge 
(e.g., to analyze, to evaluate or to create a new solu�on)? 

o Are the outcomes linked to the goals? The outcomes (one or more) must be 
formulated in such a way that they are verifiable. 

o Is the choice of content appropriate for the desired goals and outcomes? Is the 
volume of content being taught overwhelming?  



o Is the choice of teaching/learning methods in alignment, are they aligned with the 
set goals and outcomes? The choice of teaching and learning methods is a key 
aspect of the syllabus and the en�re teaching and learning process. For example, 
we cannot expect that a student will be able to apply something if they have not 
prac�ced that applica�on, or that they will be able to solve a problem if they have 
not prac�ced solving problems. Many educa�onal goals can be realized only 
through independent prac�ce of relevant ac�vi�es by students.  

o Is the method of assessment and evalua�on of student ac�vi�es harmonized with 
all previous elements? For example, if we stated "applica�on of knowledge" in the 
objec�ves, a “paper-and-pencil” type test as an exam is not consistent with 
"applica�on of knowledge". This kind of evalua�on can only test students' inert 
knowledge.  

o Are all elements aligned: goals, outcomes, content, work methods, evalua�on of 
student learning a�er and during the teaching process? Assessment of general 
alignment (alignment) gives the opportunity to locate "problems", weak points of 
the syllabus that require further refinement. 

-  


